INTRODUCTION
Recently the Law School of the Queensland University of Technology (QUT) underwent a curriculum review (2007) (2008) . The review was prompted by the many developments in tertiary education and the legal profession and the fact that the last review of curriculum had taken place in 2000-2001. The scope of the review was quite wide and its objectives, in relation to curriculum, included:
Review of what constituted core course content with a view to rationalising the number of the core units, without jeopardising QUT's strong reputation for producing graduates with a certain set of valued, practical skills and abilities;
Review of the law graduate capabilities in terms of their ongoing relevance to industry and the professions;
Reflection on graduate destinations, noting that not all law graduates work as legal practitioners; and Review of the adequacy of values and responsibilities of lawyers in the undergraduate degree.
In terms of pedagogy issues to be considered included:
Consideration of whether there was adequate transition to the workplace; and Identification and implementation of appropriate and innovative methods of workintegrated learning.
As a result of the two year review, QUT's undergraduate law degree has a focus on first year student transition, integration of law graduate capabilities throughout the degree and work integrated learning. A 'whole-degree' approach was adopted to ensure that capabilities were appropriately embedded and scaffolded throughout the degree, that teaching and learning approaches met the needs of students as they transitioned from first year through to final year, and that students in final year were provided with a capstone experience to assist them with transition into the work place. The revised degree commenced implementation in 2009. This paper focuses on the 'real world' approach to the degree achieved through the first year program, embedding and scaffolding law graduate capabilities through authentic and valid assessment and work integrated learning to assist graduates with transition into the workplace.
FIRST YEAR EXPERIENCE
As elsewhere, in Australia there has been much research carried out in relation to the first year experience of tertiary students. For example, between 1994 and 2004 there have been three national surveys to collate data on the 'changing character of first year students' attitudes, expectations, study patterns and overall experiences on campus'.
1 QUT has an established First Year Experience Program as one of the key aims of the university is to 'support all commencing students to adjust successfully to study at QUT by providing a strong transition experience -academically, socially and administratively -according to their varied needs '. 2 As noted by Kift and Field:
At our institution (QUT), we have been committed for several years (for example, Kift, Goss, Mylonas, Kelly & Stedman, 2003; Kift & Nelson, 2005; Kift, 2005; Nelson, et al, 2006) to enacting a first year transition philosophy focused on the central principle of first year curriculum that must be embedded, integrated and coordinated with institutional practices across the academic, professional and administrative domains in order to effectively engage and support new learners. 
Designing a First Year Program for the Law School
As a result of the initial stages of the law curriculum review, which reviewed the core content of the course, it was decided that the first year program would consist of six core units (two legal foundation units; two torts units; and two contracts units) and two electives, whereas it had previously been eight core units. Feedback from focus groups of students and surveys had revealed that double degree students wanted to study a 'real law' unit from the commencement of their law studies, not just the 'introduction to law' type units as they did under the previous curriculum structure. In response to this feedback, the new structure requires all first year students to enrol in Legal Foundations A and Torts A in first semester.
The First Year Experience project at QUT identified six principles to guide the design of first year units. 4
1. Transition -The curriculum and its delivery should be consistent and explicit in assisting students' transition from their previous educational experience to the nature of learning in higher education and learning in their discipline as part of their lifelong learning. 2. Diversity -The first year curriculum should be attuned to student diversity and must be accessible by, and inclusive of, all students. First year curriculum design should recognise that students have special learning needs by reason of their social, cultural and academic transition. 3. Design -First year curriculum design and delivery should be student-focussed, explicit and relevant in providing the foundation and scaffolding necessary for first year learning success. 4. Engagement -Learning, teaching, and assessment approaches in the first year curriculum should enact an engaging and involving curriculum pedagogy and should enable active and collaborative learning. 5. Assessment -The first year curriculum should assist students to make a successful transition to assessment in higher education, while assessment should increase in complexity from the first to later years of curriculum design. Critically, students should receive regular, formative evaluations of their work early in their program of study to aid their learning and to provide feedback to both students and staff on student progress and achievement 6. Evaluation and monitoring -Good first year curriculum design is evidence-based and enhanced by regular evaluation that leads to curriculum development and renewal designed to improve student learning. The first year curriculum should also have strategies embedded to monitor all students' engagement in their learning and to identify and intervene in a timely way with students at risk of not succeeding or fully achieving desired learning outcomes. The curriculum review of [2007] [2008] provided an opportunity to redesign the Law School's first year program as guided by the First Year design principles. It was determined that the first year units should achieve, for example, the following:
Engage double degree students in their dual learning communities. Provide the foundation for students to become successful learners in higher education (by facilitating the acquisition and development of the necessary legal literacy skills and knowledge). Promote a clear understanding to students of why they are doing these units and how they are purposefully connected and sequenced and relevant to career attainment. Promote the aims, objectives, learning outcomes, assessment approaches and methods and teaching and learning methods of the first year curriculum and how they connect to the degree and legal practice. Be student-focussed, explicit and relevant, providing the scaffolding necessary for tertiary study -focussing on the enablers of student learning rather than just on the content.
One of the main aims of designing the first year program was to ensure that the law units studied by first year students in each semester complemented each other and built on what each was introducing. This would demonstrate to students that law units are not silos, but that the knowledge and skills learnt in one unit are transferable to other law units. A First Year Design Committee was formed, the members being unit coordinators and teachers of the first year units with input from the Director of First Year Experience (QUT) and consultation with staff. The Committee identified a 'wish list' -a list of knowledge and skills that would be desirable for all first year law students to have as they start their legal studies that would assist them with all first year legal studies. On that list were such basic wishes as that the students would be able to:
Know what a case was and what was legislation; Find a case when given its citation or find a case on a specified topic; Apply a legal problem solving methodology at its most basic level; Write in an accepted academic manner in plain English; and Be aware of the ethical obligations of the legal profession and how what they do as law students can impact on their future.
To instil some of this knowledge and skills at a basic introductory level, the Committee decided that students would benefit from a short 'introduction to law' course in the first weeks of the semester. As this could not be done outside of the course structure, a two week intensive was designed for the core unit Legal Foundations A in the first study semester.
Two week intensive as an introduction to law
The two week intensive is designed to assist students with not only transition into tertiary study, but also with the study of law. The aim is to give commencing students the 'big picture'. Rather than being content based, the intensive is more skills based, generally addressing the expectations of the first year students and informing them of the expectations of the teaching teams at tertiary level.
It was thought that an intensive in addition to the usual number of contact hours would be overwhelming for students commencing a law degree. Therefore as students would be enrolled in the torts unit as well, for weeks 1 and 2 there are no torts lectures or tutorials. Instead the three contact hours are used as part of the intensive in Legal Foundations A. In each of the weeks of the intensive, students attend two lectures (two hours each); a tutorial (one hour) and a workshop (two hours).
Lectures
The eight hours of lectures for the two weeks cover the following topics:
Tertiary study. 
Tutorials and Workshops
In the first week tutorial students take a guided tour of the law library and are given a legal citation exercise to complete by week 4 of the semester. In the second week tutorial, real world scenarios raising ethical issues are worked through with students relying upon the lecture on ethics and their prescribed reading. In the first workshop students are introduced to the online learning environment of QUT (Blackboard) as well as provided with information as to the assistance available at the University for the developing of academic skills. 5 Plain English exercises are completed and the concept of academic dishonesty is discussed in light of how correct legal citation, paraphrasing and quoting can avoid allegations of plagiarism, linking back to the ethics discussions. The second week workshop is held in a computer lab and students are introduced to the legal databases that provide access to cases and Queensland legislation.
Evaluation of the two week intensive
The intensive was run for the first time in semester 1 of 2009 with over 700 students and students were surveyed in the final week of the semester. One of the questions in the survey was whether the two week intensive had helped or hindered their transition into the study of law. The responses were overwhelmingly positive. For example:
Really useful in preparing for what was required for law studies Helped. It helped with understanding some things in other subjects also ...
A bit over whelming but very helpful.
It made the transition possible into my law studies. I would have struggled without it.
I found that it helped the transition because we got to learn all the basics before starting the semester.
I thought it was really helpful! Really good learning how to use the database.
Did help to an extent.-Was slightly overwhelming but I did find most of the information was necessary and helpful.-Library tour was helpful and helped with the library exercise.
Helped! Great advice and really helped me with what to expect.
Helped a lot-didn't confront us with too much subject-specific material.
It definitely helped; I got on top of the legal referencing and location sources. Helped a lot. Better able to understand the basics to use throughout legal studies.
It helped to give a background on law and how to set out questions. Helped developing basics.
I found it helped my transition to law studies.
The content of the intensive was a lot to take in, and the amount of reading put me off a little. In hindsight though, it prepared me for the workload of the remainder of the semester.
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QUT offers workshops on note taking, academic writing, research, citation, time management etc.
A good introduction to law, very informative lectures.
I found it aided my law studies by providing an informative overview.
It was also asked whether the unit Legal Foundations A made it clear that the skills and content being learnt were important to the study of law and links with all other law units in the degree. Once again the majority of students responded positively, stating 'yes'. Some of the qualitative feedback received included:
Yes, *it's+ currently helping me with my other subjects Yes. Very clear and helpful. Yes! Very! Yes, & the content has been useful in other subjects. Yes, these skills I am using a lot in my study. Yes, it was established that it was important and will help understand future units. Very clear-all skills and knowledge learned in [Legal Foundations A] carries over to all areas of law. I applied all skills that I have learnt to my other subjects.
Second Semester
In second semester the foundation unit (Legal Foundations B) focuses on legal writing and research. It builds on the basic skills introduced in Legal Foundations A and reinforced in the first semester torts unit. As the majority of students are enrolled in Legal Foundations B and the second semester torts unit (Torts B), the two have been designed to work together. 6 The research capabilities being taught in Legal Foundations B are reinforced by weekly tutorial research tasks in torts. These weekly tasks assist the students with the research methodology and assignment that is part of the torts unit's assessment.
Other First Year Initiatives
The students that form the majority of the student cohort in first year law fall within the Gen Y classification. Members of Gen Y expect to be able to log on for information as they 'have learned to seek and expect information at the touch of a button' and therefore 'it is simplest to disseminate information in a similar fashion'. 7 It was recognised that lectures (even when streamed on Blackboard) and handouts may not provide students with the most effective means of communication of all the information that was being delivered as they started their studies.
Therefore a First Year Law Blackboard site was developed. Students are introduced to this site in the two week intensive as it provides a roadmap of their law degree as discussed in the lectures. In 2008 Kift identified some 'lessons learnt' when undertaking curriculum reviews and this included, 'present [students] with a clear (and constantly reiterated) roadmap of their degree progression'. 8 The homepage of this site is in the form of a game board with four sides -each side representing each year of the law degree.
This site brings together all of the information as to the assistance available for the development of academic skills, Law Graduate Capabilities, the core units of the degree (the content and the capabilities), co-curricular activities, suggestions as to summer offerings and work experience, and electives in future studies (with guidance as to which electives suit which career aspirations).
The development of this site was in recognition that Gen Y students are visual learners.
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Therefore use is made of Google maps in an attempt to link the study of law with the legal practice community in Brisbane. The Google map has photographs of the main law buildings in Brisbane and brief explanations. This is to encourage students walking down George Street, Brisbane (where the majority of law sites are found) to the QUT campus (at the end of George Street) to identify where the law is actually practised to make it more real to them. Also videos are streamed on the site of past graduates talking about their own law degree at QUT, how what they learnt at QUT has helped them and where they are now. This demonstrates to students the variety in the possible career paths for a law graduate as well as lining the capabilities taught to the 'real world'. The First Year Experience Program recognises that many students leave a course in the early weeks of semester due to a lack of understanding as to their abilities. As stated by Nicol:
A number of problems have been identified in the literature on the first year experience of [higher education]. Specifically, failure and dropout have been related to a lack of clarity regarding expectations in the first year, low levels of teacher feedback and poor motivation. Failure has also been related to low self-belief (not believing one will be successful in study), lack of control over one's own learning and not feeling involved in (or integrating into) the academic and social life of the university community.
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Students are encouraged to join the law student association; to make a court visit (suggested trials and times were advertised to students) and to seek help with academic skills if early assessment indicated improvement was needed. Legal Foundations A provides early assessment for students to receive feedback on their understanding of some of the basic concepts introduced.
Further assistance is on offer through QUT's 'Student Success Program'.
11 The aim of this project is to 'trial, evaluate and ultimately establish holistic and systematic ways of helping students who appear to be at-risk of failing or withdrawing from a unit to persist and succeed.' 12 QUT has in place student mentors from each discipline who can contact the students identified as at risk to discuss any problems and to advise on solutions. As the core unit for commencing first year law students Legal Foundations A was part of this project in 2009. Failure to attend the weekly tutorials in Legal Foundations from week 3 or to hand in the early pieces of assessment alerted the teaching staff of students who may be facing difficulties. The identified students were then contacted by a student peer mentor to see if any help was required. The data collated indicates that there was a significant difference in persistence -the completion of the unit. 
LAW GRADUATE CAPABILITIES
QUT badges itself as 'a university for the real world'.
14 The QUT Curriculum Design Policy (2009) includes the principle 'The curriculum embeds real world learning pedagogies'. As QUT makes express claims to its students to provide a 'real world' education, it is not an optional extra in any of the degrees offered.
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It is now well established that legal education is no longer only concerned with teaching students the theory and the letter of the law. It is now recognised that a law graduate should possess a variety of skills to ensure that they are able to practice within the profession. In 1999 the Australian Law Reform Commission opined that a law graduate was not adequately prepared for the workplace as legal education focussed on what a solicitor needed to know rather than what a solicitor needed to be able to do.
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It is now recognised that traditional curriculum planning of 'doctrinal-heavy education does not equip graduates with many of the necessary generic skills needed to perform effectively in the modern workplace. knowledge. As a result of that work, the Faculty has been recognised as a leader in embedding generic graduate skills into an undergraduate program.
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With the 2007-2008 curriculum review, the skills program in the Law School had to be revisited. The concept of 'skills' had been replaced with the concept of graduate capabilities in line with tertiary education throughout the world. 21 After research into graduate capabilities in other Australian law schools and other jurisdictions, for example New Zealand and the United Kingdom, the capabilities of a QUT graduate were defined in relation to a law graduate. 22 In light of the whole-degree approach adopted by the curriculum review, the capabilities had to be scaffolded throughout the law degree to ensure there were no gaps in the development of these capabilities.
Scaffolding of Capabilities
Kift has stated: mapping starts with a whole program matrix onto which the discipline's desirable knowledge, skills and attitudes are carefully plotted for multiple learning opportunities and contexts, increasing in complexity over the course of the degree program.
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To ensure that the capabilities were embedded correctly, it was decided that there should be three levels. Level 1 'Foundation' would be embedded into first year units; Level 2 'Develop' would be embedded into second year units and the third level 'Graduate' would be in the third and fourth year units.
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At level 1 there is an emphasis on instruction and development of skills. Students are given several opportunities to practise and develop their knowledge and skills within different legal contexts. At level 1 students are expected to acquire a broad knowledge of the Australian legal framework and knowledge of the substantive law subjects studied (contracts and torts); to apply generic capabilities (information literacy, communication, 20 See R Johnstone and S Vignaendra, (2003) These three levels were finalised after meetings with every core unit's teaching team to align the learning outcomes and assessment of each unit with the corresponding level of graduate capabilities. time management, independent study and teamwork) as well as core legal capabilities such as problem solving, case analysis and statutory interpretation. Reflection is encouraged at a basic level -students are asked to reflect upon feedback provided in respect of various tasks and assessment to identify areas that require improvement and consider how they may improve.
At level 2 the instruction focuses on developing the foundation established in level 1. Additional tuition advances the foundational knowledge and capabilities in an environment which is linked to a real world legal scenario.
In the third and fourth year units (level 3), instruction is limited to development of the capability to an advanced level within a real world context. This ideally includes the practise and assessment of capabilities in a combination of several core areas of substantive law in a practical context. Students should be able to demonstrate a self reflective approach as they will be required to draw upon previous experiences and feedback within their law studies.
Issues with Implementation
As with skills, certain capabilities were easily identified as already embedded, for example, legal problem solving is part of every unit's tutorial program. Other capabilities, however, created issues as to how to embed them into units in a meaningful way so the capability would not look like an 'add-on'. Specific capabilities were identified as requiring more attention to embed in a meaningful and structured way:
Indigenous perspectives and content; 25 Legal research; Ethics; and International content and perspectives.
As part of this process Project Officers were appointed by the Head of School to carry out research into how these capabilities could be taught and assessed; to advise which units could be modified to include the relevant content and skills; and to advise and support the teaching teams in developing materials and assessment. legal education in Australia should involve the development of high level professional skills and a deep appreciation of ethical standards and professional responsibility '. 27 QUT policy requires that every course should aim to develop graduates who are able to demonstrate 'valuing and promoting truth, accuracy, honesty, accountability and the code of practice relevant to the discipline or professional area '. 28 This capability of ethics is obviously very relevant to law students and graduates. Justice Kirby of the Australian High Court stated in 1997 that there was a need to infuse 'all law teaching with a consideration of the ethical quandaries that can be presented to lawyers in the course of their professional lives.'
Example -Ethics
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Traditionally the teaching of ethics in the QUT Law School had been left to a final year subject where students were bombarded with rules and the various duties owed by the legal profession. This final year unit had an emphasis on the statutory provisions with some consideration of trust account requirements of legal practice. With the embedding of skills under the 2000-2001 curriculum review, some ethical orientation had been added to first year units, but there was no development of this capability throughout the degree except on an ad hoc basis.
In the latest curriculum review, ethics was embedded into core units of the undergraduate law degree at all three levels. In first year units the concept of ethics was introduced to students in the first week of their first semester. Students were made aware of what was meant by 'legal ethics', the various duties owed by a legal practitioner and the rules for admission to legal practice, including a discussion of what was 'personal misconduct' that could lead to problems upon seeking admission as a practitioner. Access is also provided to interactive modules available through the Legal Services Commission of Queensland which allows students to work through a legal ethics scenario and get feedback on their understanding instantly.
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In another first year unit, torts, the examination of breach of duty of care in negligence was linked with the consequences under the Queensland legal profession legislation when the duty in breach was that of a solicitor to a client. Across all first year units, academic dishonesty, in particular plagiarism and the adverse consequences were emphasised and examined. In the second level units, ethics is developed further so students can recognise an ethical dilemma and suggest a solution. This capability is embedded in the second year units of criminal law, equity, trusts and property law. In the third and fourth year units (level 3) students are able to demonstrate their understanding of ethical standards and professional responsibility and be able to recognise and define ethical dilemmas in a range of contexts and provide solutions to resolve the dilemmas. Units that teach, practise and assess this level include civil procedure, evidence, corporate law and professional responsibility.
Embedding the content of ethics was a relatively easy task. More difficult was assessing the students' attainment of the capability. In each unit where ethics has been included, assessment of understanding takes place in tutorials with set problems and if possible, in exam questions and assignments. More work is currently taking place to teach ethics and to provide students with feedback on their understanding with the use of technology. Students value assessment tasks they perceive to be 'real': assessment tasks that present serious challenges, not only for the grades at stake, but also for the nature of the knowledge and skills required. Students respect assessment tasks they believe mirror the skills needed in the workplace.
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Further, the assessment principles of QUT include the requirement that 'assessment approaches are consistent with QUT's approach to real world learning and teaching and include a variety of assessment tasks.' 34 As noted above, effort has been made with the new curriculum to link in the students' minds the capabilities they are developing with not only their study but also with legal practice.
The descriptions of the assessment in all units were revised to ensure that the capabilities being assessed were identified and how the capability links with the practice of law was clearly communicated. Further, the curriculum review sort to ensure that the assessment in all units was as 'real world' as possible. Not all assessment can be 'real world', but each unit includes at least one piece of assessment that can be linked to legal practice. 
Example of 'real world assessment'
In first year students enrol in Legal Foundations B, a unit that focuses on introducing legal writing and research capabilities. To try to make students understand that legal research and written communication is not a task they just do for assignments in Law School but essential capabilities for legal practitioners, a major piece of the assessment in the unit is a client file. This client file is an ongoing piece of assessment throughout the semester. The file starts with a memo from a partner of the law firm, providing background details of a client's case and instructing the solicitor/student to carry out specific research tasks in relation to the case. As the students are at level 1 of the graduate capabilities, the tasks guide them through the research process. For example, they are instructed to provide an initial analysis of the client's position by identifying the key facts, jurisdictions, issues and possible search terms. The other tasks direct them to sources of law they are to use and get them to explain their research strategy and correctly cite the source. For example, how did they find the information in Halsbury's Laws of Australia, how did they find the paragraph referred to by the partner in the Australian Torts Commentary published by CCH online? Students also have to summarise the law, for example they are directed how to find a piece of legislation and then they have to read the section referred to in the memo and paraphrase it. Once these research tasks have been carried out, the student is required to draft a letter (300 words) to the client outlining the issues, the law and identifying what further information is needed in order for proper legal advice to be given. This client file is marked (including individual feedback and a completed criteria referenced assessment form) and returned to students before the end of semester as the final piece of assessment relates to the file. The additional facts are provided to the students as well as further research tasks related to previous research and students draft a memo of advice, properly referenced, to the partner based upon the key issues identified in the instructions.
WORK INTEGRATED LEARNING
Work Integrated Learning has developed from pressure upon universities to provide work ready graduates. In a recent Australian report it is stated:
Increasingly, universities are required to show how theory and practice combine in undergraduate and postgraduate degrees to generate graduates who are workready. Therefore, contemporary Australian universities need to develop highly informed and skilled graduates whose capacities extend to their own active generation of occupationally related knowledge, and also 'prepare a highly productive, professional labour force … including the preparation of graduates in relevant fields for professional practice'.
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QUT has invested considerable resources over the last few years in developing a work integrated learning curriculum across all disciplines. Providing law students with the opportunity for experiential learning has been identified as desirable to allow students to develop professionally and assist in the transition from law school to legal practice. Virtual Law Placement provides students with an opportunity to work in one of the diverse range of working environments that are available to law graduates, including international work placements. Students must apply their legal knowledge and skills to complete a real world workplace project, using online communication technologies to enable students to be virtually, rather than physically, present at the workplace and to engage with the other participants in the workplace, including the workplace supervisor of the virtual placement.
The unit allows students to complete 'real world' tasks under the guidance of workplace supervisors from local, national and international community partners. In its second offering in 2009 three organisations were involved in the unit, two were law firms with partners in the role of the supervisor and a charitable international social justice organization which operates in South East Asia, particularly Thailand and Cambodia.
The unit also provides the opportunity to learn about the most effective methods for applying for a professional legal position, including how to prepare a resume, write a covering letter and address selection criteria, where relevant given the nature of the workplace. Part of the assessment is the student's job application for a position with one of the organisations.
The unit brings together the law graduate capabilities into one unit. The tasks and projects involve:
knowledge of the relevant law of the project; ability to work independently and meet timelines; legal research; written and oral communication to diverse audiences; ethics; self-reflection using Student ePortfolio; applying knowledge of law to a real world project; leadership; and teamwork.
The unit ran for the first time in 2008 and a second time in 2009 and the feedback indicated that students 'appreciated the opportunity to work on real world projects with real world supervisors, plan for their future careers and especially appreciated receiving feedback from real world human resources people, real world employers and experts, as opposed to academics.' 43 Although the unit was capped at 20 students for the pilot, it is anticipated that eventually it will accommodate over 500 students.
CONCLUSION
When undertaking a curriculum review of a law degree, it must be recognised that there is a need to: deliver more sophisticated and efficiently blended learning environments and to scaffold the student experience of the degree purposefully from the first year to a 43 Ibid 8. capstone experience and out to the next stage of legal education (in Australia, Legal Practice Courses) or the world of work.
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The whole-degree approach of the QUT Law School's 2007-2008 curriculum review has sought to achieve a degree that assists first year students with transition into tertiary study and then guides them through the three levels of the law graduate capabilities to enable them to make the transition into the 'real world' with confidence.
In the new curriculum particular attention is given to the linking of capabilities not only through the three levels but also between individual units -a task that commences in week 1 of first semester. Approximately 20 years have passed since concern was raised as to the over-teaching of the content of law and the disregard for the teaching of the necessary skills by universities. QUT provides a practical law degree as requested by the Queensland Legal Profession, 45 by embedding capabilities throughout the degree and vertically aligning those capabilities in such a way that students can build upon their knowledge and practise the necessary skills. Assessment is 'real world' wherever possible, demonstrating to students the link between the law and skills they are learning with their possible career choice. Even such simple assessment tasks, for example a as client legal interviewing as role play, turn students' attention to why communication skills are important and even how the law actually works when advising a client. And students appreciate 'real world' assessment as a learning tool. And now, Work Integrated Learning and technology enable students to experience work-like situations to 'bring together' their knowledge of law and their skills to perhaps surprise themselves that they could be a solicitor one day. The QUT Law Faculty was established in 1977 at the request of the law profession to provide a comprehensive and practical law course that would produce graduates with the skills to work in a challenging and changing environment, both nationally and internationally. 
Legal client interview and memo to partner in law firm
In Torts students engage in role play to act as solicitor and client in various real world scenarios, the solicitor being required to elicit the relevant information from the client and to advise on possible actions and remedies. A second piece of assessment requires them to read a client statement and write a memo to a Partner identifying the possible actions in trespass and what further information is required from the client.
Client file
In Legal Foundations B (a research and writing based unit), students complete directed research tasks as instructed by a 'Senior Partner', draft a client letter and a memo of advice after additional information is supplied.
LEVEL 2
Letter of advice In Equity students work as a team to write and submit a letter of advice in relation a real world problem.
Advocacy
In Fundamentals of Criminal Law and Criminal
Responsibility, students are allocated in pairs a particular real world scenario -one student for the prosecution and one for the defence. Each presents a 10-minute argument in an adversarial situation on the allocated problem and the tutor asks questions from the Bench as part of the assessment.
Negotiation plan and exercise
In Trusts, students prepare and submit a written negotiation plan based on a real world scenario and then subsequently conduct a negotiation in their tutorial doing role play.
LEVEL 3
Mock judicial hearing
In Administrative Law students prepare and deliver submissions relating to a number of issues raised by a real world problem set for the week. Two students act for the applicants in the matter, while two act for the respondents. Each team presents for no more than 20 minutes.
Drafting of court documents
In Civil Procedure students plan questions appropriate for the different stages in the trial process and object to questions on proper grounds, based upon information provided by another student who is acting as a witness and opponent counsel in a 40 minute closed book exercise.
Trial exercise
To enhance their understanding of the trial process, students plan questions appropriate for the different stages in the trial process and object to questions on proper grounds, based upon information provided by another student who is acting as a witness and opponent counsel.
